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El proyecto implementar politicas educativas
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Un marco para la implementación: de la 
política educative a la práctica

•Development of 
an education  
monitoring 
system 

Austria (1) 
2019-2021

•Development of 
education 
indicators for 
Education 
strategy 2035

Estonia (1)
2019-21

•Education
Strategy 2030 
implementation

Iceland 
2020-21

•Review of 
Senior Cycle 
(upper 
secondary 
education) 

Ireland 
2019-20

•Implementation 
of Leaving 
Certificate during 
COVID

Ireland 
2021-22

•Local 
engagement in 
education policy 
making 

Ireland (1) 
2021-23

•Review of 
education 
strategy 
implementation  

Mexico 
2018

•Implementation 
of Education 
Strategy 

Moldova 
2022

•Decentralised 
competence 
development for 
schools 
implementation

Norway 
2018-20

•Implementing a 
policy to reduce 
early school 
leaving

Spain (1) 
2021-22

•Curriculum for 
Excellence 
implementation 
assessment

UK Scotland 
2019-21

•Curriculum for 
Wales 2023 
implementation

•SLO 2018

UK Wales 
2019-20

Paises participantes



APRENDIZAJE

-Equidad con calidad: 
todos los alumnos

aprenden

-Curriculum: 
conocimiento y 

aprendizaje

-

PROFESIONALES

Capital profesional: 
humano, social y 

decisorio.

Formar, seleccionar y 
apoyar docentes y 

directores

ESTRUCTURAS DE APOYO

Gobernanza, 
organización escolar, 

evaluación,  TICS 
capacidad de mejora

Familias

Políticas y prácticas para la mejora escolar

3

L@s docentes: el recurso mas importante de las escuelas hoy y en el futuro. 

Mejorar la eficacia, eficiencia y equidad en las escuelas depende de la capacidad de lograr que los
mejores quieran ser docentes, y de alta calidad docente para todos los alumnos. 



0 10 20 30 40 50 60 70 80 90 100

Teaching allowed me to influence the development of children and
young people

Teaching allowed me to provide a contribution to society

Teaching allowed me to benefit the socially disadvantaged

Teaching was a secure job

Teaching provided a reliable income

The teaching schedule fit with responsibilities in my personal life

Teaching offered a steady career path

Reto: atraer a la profesion docente

Percentage of teachers who report that the following elements were of "moderate" or "high" importance in 
becoming a teacher

%

Fig I.4.1
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Content of some or all subject(s) taught

General pedagogy

Pedagogy of some or all subject(s) taught

Classroom practice in some or all subject(s) taught

Student behaviour and classroom management

Monitoring students’ development and learning  

Teaching cross-curricular skills

Teaching in a mixed ability setting

Use of ICT for teaching

Teaching in a multicultural or multilingual setting

Element was included in formal education or training Well or "very well" prepared for the element
%

Reto: preparar a la profesion docente

Percentage of teachers for whom… / who felt…
(OECD average-31)

Fig I.4.4

54%
11%

11%
27%

Falta de preparación docente en algunas areas, TALIS



Teacher training in classroom 
practice

Percentage of lower secondary teachers for whom classroom practice in some or all subject(s) taught were included in their formal education or training, by year of completion

Countries and economies are ranked in descending order of the percentage of teachers who felt "well" or "very well" prepared for classroom practice in some or all subject(s) taught. 

Source: OECD, TALIS 2018 Database, Table 
I.4.13.

Reto: formación en prácticas en el aula
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Reto: formacion en la gestion del aula
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Regression coefficient (β)

Relationship between self-efficacy in classroom management and being trained in classroom management



Reto: fortalecer los procesos de inducción
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Regression coefficient (β)

Relationship between self-efficacy and participation in induction at current school
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Never observe other
teachers' classes and
provide feedback

Never teach jointly as a
team in the same class

Never engage in joint
activities across different
classes and age groups
(e.g. projects)

Never take part in
collaborative
professional learning

Reto: Colaboración entre docentes, TALIS



Reto: distribucion de docentes de forma equitativa para reducir
las desigualdades de los alumnos

Note: Disadvantaged students refer to those in the national bottom quarter of the PISA index of economic, social and cultural status.
Source: OECD (2022), Mending the Education Divide: Getting Strong Teachers to the Schools That Need Them Most, Figure 4.1.
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Un modelo que:

 permita introducir a los 
futuros docentes en la 
profesión

 acompañar a los docentes 
noveles 

 atender al profesorado en 
su carrera profesional, 

• elemento de cohesión: un 
Marco de competencias 
profesionales docentes. 

Conjunto de propuestas para la profesión docente





•The policy at least partially defined before implemented. 
Its justification, validity of its causal theory and 
goals, complementarity with other policies and 
feasibility affect whether it can be effectively 
implemented.

Diseño de 
politica

inteligente

•Actors can interpret, react and influence 
implementation. Including them throughout the 
process facilitates long term success and prevent reactions 
against reforms.

Participación
inclusiva de 

actores

•The process’ features are adapted to the structures and 
governance of its system at a given time, to the particular 
actors, and around the specific educational policy.

Contexto
favorable

•A coherent plan outlines concrete measures to make the 
policy design operational, with sufficient resources, 
capacity building, communications, and engaging 
stakeholders.

Estrategia de 
implementació

n coherente

Un marco para que las políticas educativas lleguen a las 
escuelas y las clases
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Aulas/alumnos

Ministerios

Inst. 
regionales

Universidad
es

Escuelas/ 
padres

Director@s

Docentes
• Define roles and responsibilities

• Favour co-construction to foster sense-
making and ownership 

• Organise feedback loops and 
engagement mechanisms to inform 
policy design

• Support stakeholders’ capacity to use 
data to adjust during implementation

Shape stakeholder involvement 
and responsibility
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OECD (2016), "Student and teacher behaviour hindering 
learning: Results based on school principals' reports", in PISA 2015 
Results (Volume II): Policies and Practices for Successful Schools, 
PISA, OECD Publishing, 
Paris, http://dx.doi.org/10.1787/9789264267510-graph26-en.

Challenges
• Opposition to change
• Takes time
• Needs clarity and communication
• Requires resilience and 

diplomacy

Strengths
• Shared responsibility: makes 

them part of decision making/ 
direction

• Pays off on the long run

• Results in better  policies

• Generates trust

Public participation spectrum, IAP2 2014

http://dx.doi.org/10.1787/9789264267510-graph26-en
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•Aligns with institutions and other policiesContexto adecuado

 High levels of trust in Ireland’s education system

 Institutions capable to learn from past (Jr Cycle, NCCA 
review, new approach to education change)

 A relatively stable macroeconomic situation

 Policy coherence around curriculum is progressing

Citizens satisfaction with their education system, 2007-2018

High level of public scrutiny

Greater coherence with other 
education policies: ITE, CPD, 
assessment approaches

Support and capacity building for 
teachers and school leaders

Concerns about equity (TY & 
funding)

Issues to consider El ejemplo de Irlanda



Liderazgo e instituciones
preparadas para llevar a cabo
reforma

Hay capacidad en el sistema ?

Se puede alinear la propuesta a 
las politicas y reformas en
curso? Por ejemplo curriculum, 
evaluacion

18

 El ejemplo de Gales, UK

Temas a considerar: 

•Aligns with institutions and other policiesContexto adecuado
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